2018 EPP Annual Report

CAEP ID: | 10558 | AACTE SID: | 980

Institution: | East Central University

Unit: | Teacher Preparation Program

Section 1. AIMS Profile

After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate.

1.1 In AIMS, the following information is current and accurate...

Agree Disagree
1.1.1 Contact person ® O
1.1.2 EPP characteristics ® @
1.1.3 Program listings ® @)

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during
Academic Year 2016-2017 ?

Enter a numeric value for each textbox.

2.1.1 Number of completers in programs leading to initial teacher certification or 72
licensure®

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12 |132

schools (Do not include those completers counted above.)2

Total number of program completers 204

lrora description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual

2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2016-2017 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP
No Change / Not Applicable

3.2 Any change in the legal status, form of control, or ownership of the EPP.

No Change / Not Applicable
3.3 The addition of programs of study at a degree or credential level different from those that were offered
when most recently accredited

No Change / Not Applicable
3.4 The addition of courses or programs that represent a significant departure, in terms of either content or
delivery, from those that were offered when most recently accredited

No Change / Not Applicable

3.5 A contract with other providers for direct instructional services, including any teach-out agreements
No Change / Not Applicable



Undergraduate- Employer Satisfaction

East Central University

College of Education and Psychology

Department of Education

Employer Satisfaction
Information from OEQA

Completed by Administrators of First Year Completers

2015-2016 School Year

Released Summer 2016

n= 24 responses Range Mean

Question 1 Minimum 1.00 4.71
Maximum 6.00

Question 2 Minimum 1.00 4.63
Maximum 6.00

Question 3 Minimum 1.00 4.67
Maximum 6.00

Question 4 Minimum 1.00 4.58
Maximum 6.00

Question 5 Minimum 1.00 4.67
Maximum 6.00

Question 6 Minimum 1.00 4.83
Maximum 6.00

Question 7 Minimum 1.00 4.71
Maximum 6.00

Question 8 Minimum 1.00 4.67
Maximum 6.00

Question 9 Minimum 1.00 4.83
Maximum 6.00

Question 10 Minimum 1.00 4.75
Maximum 6.00

Question 11 Minimum 1.00 4.67
Maximum 6.00

2016





Undergraduate- Employer Satisfaction

Question 12 Minimum 1.00 4.63
Maximum 6.00

Question 13 Minimum 1.00 4.63
Maximum 6.00

Question 14 Minimum 1.00 4.67
Maximum 6.00

Question 15 Minimum 1.00 4.58
Maximum 6.00

Question 16 Minimum 1.00 4.71
Maximum 6.00

Question 17 Minimum 1.00 4.58
Maximum 6.00

Question 18 Minimum 1.00 4.71
Maximum 6.00

Question 19 Minimum 1.00 4.67
Maximum 6.00

Question 20 Minimum 1.00 4.58
Maximum 6.00

Question 21 Minimum 1.00 4.63
Maximum 6.00

Total: 4.67

*This survey differs from the previous year's survey.
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Undergraduate- Employer Satisfaction 2015

East Central University

College of Education and Psychology
Department of Education

Employer Satisfaction Data

Information from OEQA

Completed by Administrators of First Year Teachers

2014-2015 School Year
Released Summer 2015

Not at all Prepared | Inadequately Prepared | Adequately Prepared |Well Prepared Very Well Prepared | Total

Question 1: Please Percentage of
indicate the Traditional Certification 0.00% 0.00% 70.00% 30.00% 0.00% 89.47%
preparedness of the
teacher to perform

each of the following

actions in the Count 0 0 16 7 0 23
classroom (cumulative
data) Percentage of
Alternative Certification 0.00% 0.00% 0.00% 88.00% 13.00% 10.53%
Count 0 0 0 7 1 8
_Qu_estion 2: Please Percentage 0.00% 10.00% 63.00% 27.00% 0.00% 100%
indicate how prepared Count 0 3 19 8 0 30

you feel the teacher is
to perform each of the
following actions in the
classroom (cumulative

data).

Percentage of

Alternative Certification 0.00% 30.00% 60.00% 10.00% 0.00% 10.53%

Count 0 3 6 1 0 10
Question 3: Please Percentage 0.00% 10.00% 57.00% 23.00% 10.00% 100%
indicate how prepared Count 0 3 17 7 3 30

you feel the teacher is
to perform each of the |Percentage of

following actions in the |Alternative Certification 0.00% 40.00% 40.00% 10.00% 10.00% 10.53%
classroom (cumulative |Count 0 4 4 1 1 10
Overall Opinions from |Cumulative Percentage 0.00% 12.00% 56.00% 28.00% 5.00% 100%

Adminstrators

Cumulative Count 0 13 62 31 5 111

*This survey is different than the survey given in 2015-2016. This survey collected information about a First Year Teacher's placement as well as how they came to be a teacher. Each question is analyzed based on
how a teacher came to certification (Traditional Certification, Alternative Certification, Troops to Teachers, Paraprofessional, Teach for America, ABCTE or veteran teacher from outside of Oklahoma).





3.1 Employer Satisfaction Initial Candidates.pdf


Undergraduate- Student Teacher Evaluation Data Spring 2017
East Central University
College of Education and Psychology
Department of Education
Student Teacher Evaluation Data
Information from Student, Cooperating Teacher and University Supervisor
Spring 2017
INTASC Standards: | Standard 1 Standard 2 Standard 3 Standard 4/5 |Standard 6 Standard 7 Standard 8 Standard 9 Standard 10

Points Possible: 4.00 4.00 4.00 4.00 4.00 4.00 4.00 4.00 4.00
Self n= 34 responses 3.59 3.38 34 3.36 3.3 3.39 3.25 3.13 3.24
Cooperating Teacher |n= 46 responses 3.32 3.28 3.32 3.35 3.28 3.49 3.38 3.44 3.77
University Supervisor [n= 115 responses 3.04 3.12 3.1 3.26 297 3.20 3.04 3.27 3.29
Cumulative n= 195 resposnes 3.32 3.26 3.28 3.32 3.18 3.36 3.22 3.28 3.43

*A cutoff score for this evaluation was voted upon in the Spring of 2017. The cutoff score of 2.8, or 70% is used on the current instrument.
**Final semester this evaluation instrument was used.





Undergraduate- Student Teacher Evaluation Data Fall 2016
East Central University
College of Education and Psychology
Department of Education
Student Teacher Evaluation Data
Information from Student, Cooperating Teacher and University Supervisor
Fall 2016
InTasc Standards: | Standard 1 Standard 2 Standard 3 Standard 4/5 |Standard 6 Standard 7 Standard 8 Standard 9 Standard 10

Points Possible: 4.00 4.00 4.00 4.00 4.00 4.00 4.00 4.00 4.00
Self n= 40 responses 3.15 3.08 3.04 3.06 2.94 3.13 3.09 2.81 2.85
Cooperating Teacher |n= 36 responses 2.93 297 2.98 2.98 291 3.07 2.93 3.30 3.11
University Supervisor [n= 98 responses 3.02 2.98 3.05 3.08 2.83 3.05 2.95 3.02 2.86
Cumulative n= 174 responses 3.03 3.01 3.02 3.04 2.89 3.08 2.99 3.04 2.94

*A cutoff score for this evaluation was voted upon in the Spring of 2017. The cutoff score of 2.8, or 70% is used on the current instrument.





2.1 Undergraduate- Student Teacher Evaluation Data.pdf


ECU FYT

2016 First Year Teacher/Mentor Survey
June 30th 2016, 9:07 am CDT

Q2 - Is the person completing this survey a first year teacher?

Answer %
| am a first year teacher. 100.00%
Total 100%
. . . Std .
Field Minimum Maximum Mean L Variance Count
Deviation

Is the person competing
this survey a first year 2.00 2.00 2.00 0.00 0.00 30
teacher?

Bottom
Box

100.00%

Count

30

30

Top Box

100.00%





Q3 - Through which route did you receive your teaching license?

Answer

Traditional Teacher Certification

Total

Field Minimum

Through which route did you
receive your teaching 1.00
license?

Maximum Mean

1.00

1.00

Deviation

0.00

Variance

0.00

%

100.00%

100%

Count

30

Bottom
Box

100.00%

Count

30

30

Top
Box

0.00%





Q4 - For each statement below, please indicate your level of agreement using the scale
provided. My educator preparation program prepared me to:

Strongly Somewhat Somewhat Strongly

Di A Total
Disagree Isagree Disagree Agree gree Agree ot

Question

1. understand
how learners
grow and
develop.

0.00% O 0.00% O 0.00% O 7.14% 2 67.86% 19 25.00% 7 28

2. recognize that
patterns of
learning and
development
vary individually
Wi...

0.00% O 0.00% O 0.00% O 10.71% 3 57.14% 16 32.14% 9 28

3. design and
implement
developmentally
appropriate and
challenging
learnin...

357% 1 0.00% O 357% 1 25.00% 7 50.00% 14 17.86% 5 28

4, use
understanding
of individual
differences and
diverse cultures
and com...

0.00% O 0.00% O 7.14% 2 25.00% 7 60.71% 17 7.14% 2 28

5. work with
others to create
environments
that support
individual and
coll...

0.00% O 357% 1 357% 1 14.29% 4 53.57% 15 25.00% 7 28

6. encourage
positive social
interaction,
active
engagementin
learning, an...

357% 1 0.00% O 0.00% O 14.29% 4 50.00% 14 32.14% 9 28

7. understand
the central
concepts, tools
of inquiry, and
structures of
the...

8. create
learning 357% 1 0.00% O 7.14% 2 10.71% 3 60.71% 17 17.86% 5 28
experiences that

0.00% O 0.00% O 7.14% 2 14.29% 4 53.57% 15 25.00% 7 28





make the
discipline
accessible and
mean...

9. understand
how to connect
concepts to each
other and to
authentic local...
10. know how to
use differing
perspectives to
engage learners
in critical t...

11. understand
and use multiple
methods of
assessment to
engage learners
in...

12. understand
and use multiple
methods of
assessment to
monitor learner
pr...

13. plan
instruction that
supports every
student in
meeting
rigorous learni...
14. plan
instruction that
supports every
student in
meeting
rigorous learni...
15. understand
and use a variety
of instructional
strategies to
encourage |...
16. integrate
technology
effectively and
appropriately
into instruction.
17. engagein
ongoing
professional

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

3.57%

0.00%

7.14%

3.57%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

7.14%

10.71%

3.57%

7.14%

3.57%

14.29%

3.57%

10.71%

11.11%

10.71%

14.29%

21.43%

21.43%

25.00%

14.29%

25.00%

17.86%

11.11%

64.29%

53.57%

57.14%

57.14%

53.57%

50.00%

50.00%

46.43%

55.56%

18

15

16

16

15

14

14

13

15

10.71%

17.86%

17.86%

14.29%

17.86%

21.43%

21.43%

21.43%

22.22%

28

28

28

28

28

28

28

28

27





learning and use
evidence to
continually...
18. engage in
ongoing
professional
learning and use
evidence to
continually...
19. seek
appropriate
leadership roles
and
opportunities to
take
responsibil...
20. seek
appropriate
leadership roles
and
opportunities to
collaborate
with...

0.00%

3.57%

3.57%

0

1

1

0.00%

0.00%

0.00%

0

0

0

7.14%

7.14%

7.14%

2

2

2

17.86%

10.71%

10.71%

5 50.00%
3 57.14%
3 60.71%

14

16

17

25.00%

21.43%

17.86%

7

6

5

28

28

28





Q5 - Overall, | felt | was well prepared.

Answer % Count
Strongly Disagree 3.33% 1
Disagree 0.00% 0
Somewhat Disagree 3.33% 1
Somewhat Agree 30.00% 9
Agree 56.67% 17
Strongly Agree 6.67% 2
Total 100% 30
Field Minimum Maximum Mean DeviatiS:)c: Variance Count Bott;):;l( ;cc):(

Overall, | felt | was well

prepared 1.00 6.00 4.57 0.92 0.85 30 6.67% 93.33%





Q6 - Were any of your educator preparation courses delivered in a P12 classroom?

Answer

Yes
No

Total

Field

Were any of your educator
preparation courses
delivered in a P12
classroom?

Minimum

1.00

Maximum Mean

2.00

1.69

%

31.03%

68.97%

100%

Variance

Deviation

0.46

0.21

Count

29

Bottom
Box

100.00%

Count

20

29

Top Box

100.00%





Q7 - Was your student teaching experience based on a co-teaching/student teaching
model (e.g. St. Cloud University Model)?

Answer
Yes

No

Total

Field

Was your student teaching
experience based on a co-

teaching/student teachin...

Minimum

1.00

%

70.00%
30.00%
100%
Maximum Mean . .Std Variance
Deviation
2.00 1.30 0.46 0.21

Count

30

Bottom
Box

100.00%

Count

21

30

Top Box

100.00%





Q8 - What courses or  experiences in your teacher education program stand out as
particularly important or meaningful? Explain.

What courses or  experiences in your teacher education program stand ou...

having a small student to teacher ratio on the college campus, building relationships with professors was extremely
helpful.

Student teaching.

Methods of teaching math helped me to think about how to present information to students so they could grasp it.

This is a trick question, every aspect of the educational program helped. There is just nothing that will fully prepare
you for your first year teaching. Every school is different and every class and grade within that school will be
different.

In my courses we were in the field almost everyday. | felt that being in the field with the students and putting our
lesson plans and things we learned/created in class to use was a wonderful learning experience. This helped me to
learn about what kind of things really would work in a classroom setting. | also felt that my math classes were
amazing! The professor taught us that there are many different ways to solve a problem.

The most meaningful experiences for me, was actually being in the classroom with other teachers. Watching how
they interact, deal with situations and teach children. | thought that student teaching and the observation part of my
education was the most beneficial.

| learned most from being in the actual classroom and having hands on experiences. | feel as if every student teacher
should be more involved in their classrooms while student teaching.

Educational Psychology: Helps us understand what motivates students and gain some insight into the reasoning
behind their actions Student Teaching: Gives us an opportunity to apply what we have learned in our preparatory
program and exposes us to things we never could have learned how to handle by sitting in a classroom

Anything where we truly got to get in a real classroom and work was helpful. Someone can sit inside a college class
and teach you over and over how to be an effective teacher, but until you can get in there and do it on your own.
OCTE, | was able to present and gather lessons from around the state. OTA, | created a new program at my
university to bring the technology | learned about to every teacher that may or may not be able to afford to attend
OTA.

Methods

The field experience portion was beneficial as regardless of the area you were pursuing, you spent a few weeks
working in each age group. This really broadened my educational perspective.

Math Concepts 1, Math Concepts 2, and Math Concepts 3 were all very helpful classes. | learned new ways of
learning that | didn't have growing up, and being able to give my students more options on a difficult skill is a great
feeling. Foundations of Reading and Diagnosis and Remediation were helpful classes because they gave me more
knowledge on how to teach reading, and also more activity ideas that | would not have known about. = Methods
for teaching Elementary Science, Social Studies, and Language Arts were a few classes that are essential to my
degree. These classes helped me feel more confident and ready to teach multiple subject areas because of the
resources | learned of and how to use.

My Art classes since | teach this subject some of the lessons | teach | pulled m from my classes.

The courses in my teacher education program are ones | believe are of great importance. They helped me prepare
myself for everything that could be thrown my way. With instrumental music education, it's essential to know who
to turn to when you run into an area of concern. The courses helped me find ways to adapt my band program and
build it from the ground up. Without the courses in my teacher education program, | wouldn't be the band director |
am today.





Honestly, the most meaningful/helpful aspect of my teacher education program was student teaching and Strategies
of Effective Instruction. Strategies gave me the most practical tools and advise on how to effectively plan a lesson
and manage a classroom. Student teaching gave me the opportunity to implement those practices with a seasoned
educator to bounce ideas off of and discuss my wins/failures in the classroom with.

The Elementary Language Arts course was meaningful because the "reading to learn" concept is the level of students
| had. | was taught how to engage the students in some comprehension activities.

My strategies for effective teaching class in my last semester of course work would have to be my most meaningful
course. The professor that taught the course made us feel like we were going to be doing some good within our
classrooms and that we could be the best educators that our students deserved.

Elementary math education courses.

The strategies for effective teaching class and field experience were both important and meaningful. The strategies
class helped give good classroom management tips and the field experience observation hours gave us the
experience we needed in an actual classroom which helped to prepare for having a classroom of my own.

Professional Development brought to campus.

| had an instructor that brought in a panel of veteran and first year teachers as well as administrators for us to ask
honest questions.





Q9 - Given the challenges you have faced as a classroom teacher, in what area could
you have used more preparation?

Given the challenges you have faced as a classroom teacher, in what ar...

classroom management
effective parent communication and overcoming student illiteracy

Classroom management

Lesson plans, | would love to know some more ways of creating quick lesson plans. Or even how to write vague
lesson plans that allow for flexibility but have enough structure | could still fall back to them when | need. Quick
lesson plans for filling that extra 5-10 minutes when you have finished talking and you can't let the students out
early. Organization of the class room could help too. | have spent a lot of time trying to figure out how to set my
room up. | have found some ideas on pintrest, but nothing was discussed during my classes.

| could have used more preparation in the area of things like phonics, grammar, and reading strategies. | also would
have learned a few more ways to make parent communication/involvement a little easier. Also some more
classroom management techniques.

Classroom management. | have struggled as a first year teacher in that area.

Definitely could have used some courses in how to read and understand the curriculum as far as teachers
workbooks. Also actually give real life scenarios in different situation more often with parents, other teachers, and
students. How to cope with different students (gifted and talented and slow learning children) while still
maintaining your regular classroom activities.

Classroom management

Classroom management. Which yet again, is just something you have to learn on your own. | think to much time
was spent in my college courses on lesson plans. We would have to create extensive, long lesson plans. In a real
world classroom, those type of lesson plans are not realistic.

Time management and discipline.
Management
Educational technology as it is ever changing and administrative/testing instruction.

Modification of classroom instruction.

Classroom management and curriculum planning. Our district went without a math curriculum, and | feel having no
experience teaching everything on my own before was difficult with nothing to spiral the skills throughout the year.
In college | feel they gave a lot of hypothetical situations for classroom management, but it would help if they
explain specific things you will need in your room to begin the year with.

Classroom discipline for elementary art classes.

| could have used more preparation in finding and learning skills to better make use of classroom management.

| could have used more practical advise and practice in creating lesson plans for multiple preps, grading, and
creating curriculum and rubrics.

| would like to have had more preparation with technology and accessing resources.

Interpersonal relationship skills with other educators and administrative staff and more classroom management
skills.





Discipline in the classroom.

| could have used more preparation with IEPs and with communicating with parents.
Classroom Management.

Lesson planning; creating a curriculum from nothing has been a challenge.

Classroom management, parent communication





Q10 - Please note awards or  honors received, degrees or certificates earned, and other
recognitions from the current school year.

Please note awards or  honors received, degrees or certificates earned,...

n/a

Bachelor of Mathematics Advanced Mathematics teaching certificate Teacher of the year

After the school year started | was able to get my Teaching Certificate instead of the emergency teaching certificate.
| also got Teacher of the Month in February.

Bachelors in Early Childhood Educaiton
N/A
Cougar teacher of honor, teacher of the month, and | was elected to teach gifted and talented.

History education. Native American studies. Exercise science

| have just completed the care and prevention of athletic injuries course required to coach athletics and am
currently still in graduate school but was just sent an invite to the Honor Society at Walden University for the
Master's Program.

Elementary Education Degree

My first couple months of being hired and building the band program here at Daniel Webster, we were asked to play
for the OSU Tandy Groundbreaking ceremony on Oct. 8th, 2015. It was an incredible honor, and achievement, as
well as experience for this band program as well as myself. On Mar. 25 | took the band to an All-City music contest
and it was an incredible and amazing experience because it was the 1st time the band had received straight 1's -
Superior rating! This was the 1st time in 8 years that this achievement has happened for this band program here. |
couldn't be more proud!

None

My principal has spoken highly of me among staff, faculty and other administrators. | have been recognized for a
specific assignment and for the work | have done with an individual student.

| received my earth science and physical science certifications during this school year. | will be starting on working
towards my chemistry certification this year. I'm going to get AP certification immediately after this school year to
be able to offer more classes for students.

n/a
During college | was on the presidents and the deans honor roll. | also received several scholarships for good grades.

Building the Foundation Award grant recipient.





Q11 - Were you assigned a mentor from your school district?

Answer %
Yes 73.33%
No 26.67%
Total 100%
. . . Std .
Field Minimum Maximum Mean L Variance Count
Deviation

Were you assigned a
mentor from your school 1.00 2.00 1.27 0.44 0.20 30
district?

Bottom
Box

100.00%

Count

22

30

Top Box

100.00%





Q12 - Please indicate the number of contact hours with your mentor teacher:

Answer

1 or more hours per week
1-3 hours per month

4-7 hours per month

| did not have a mentor.

Total

Field Minimum Maximum

Please indicate the number
of contact hours with your
mentor teacher:

1.00 3.00

%

40.91%

31.82%

27.27%

0.00%

100%

Mean Variance Count

Deviation

1.86 0.81 0.66 22

Bottom
Box

100.00%

Count

22

Top
Box

59.09%





Q13 - Is your mentor in your same teaching area?

Answer

Yes
No

Total

Field

Is your mentor in your
same teaching area?

Minimum

1.00

%

86.36%
13.64%
100%
. Std .
Maximum Mean . Variance Count
Deviation
2.00 1.14 0.34 0.12 22

Bottom
Box

100.00%

Count

19

22

Top Box

100.00%





Q14 - How satisfied are you with your mentoring relationship?

Answer

Very Dissatisfied
Dissatisfied
Somewhat Dissatisfied
Neutral

Somewhat Satisfied
Satisfied

Very Satisfied

Total

Field Minimum Maximum

How satisfied are you with

3.00
your mentoring relationship?

7.00

%

0.00%

0.00%

4.55%

9.09%

9.09%

31.82%

45.45%

100%

Std

L. Count
Deviation

Mean Variance

6.05 1.15 1.32 22

Count

10

22

Bottom Top
Box Box

4.55% 86.36%





Q15 - How can the mentoring experience be improved?

How can the mentoring experience be improved?

| am not sure it can. | have a wonderful mentor who is readily available at all times.
N/A

In no way! She goes above and beyond to help me with anything and answers all questions | may have.

By focusing on common misconceptions that students will have, so that the first-year teacher can be aware of and
make sure to address them.

| wish | had more contact with my mentor. She is fabulous, but she is also in charge of so much. It is hard to stay in
contact.

N/a

My experience has been amazing. My mentor cares tremendously and is beyond supportive.

My mentoring teacher did not help out much at all. The only time we spoke about my classroom was when we
would have Residency Meetings.

Its wonderful both of my mentor teachers where great.

They could have implemented it at the beginning of the year instead of in January. We could meet at regularly
scheduled times for discussions.

| wish there wasn't someone who came and checked on me. It was just another person watching me teach and
made me feel uncomfortable. The mentee should be able to just email if things are not going right. We don't need
all the extra work.

Possibly give me some more resources/help with classroom management and disciplinary action.

Be assigned a mentor teacher prior to the school year starting and meet with them to gain knowledge of how things
are ran during the year and any helpful hints that they might have.

Scheduled time to meet.

My mentor teaches band while | teach vocal music so | think having another vocal person would be helpful.





Q16 - In what area(s) were you initially certified? (Please check all that apply.)

Answer % Count
Elementary Education 23.33% 7
Early Childhood 16.67% 5
Special Education 6.67% 2
Foreign Language 0.00% 0
Math 23.33% 7
Science 6.67% 2
English 6.67% 2
Social Studies 10.00% 3
Instrumental/Vocal Music 6.67% 2
Physical Education/Health/Safety 3.33% 1
Art 3.33% 1
Business Education 0.00% 0
Gifted Education 0.00% 0
Family and Consumer Sciences 3.33% 1
Speech/Drama/Debate 0.00% 0
Agriculture Education 0.00% 0
Library Media Specialist 0.00% 0
School Counselor 0.00% 0
Reading Specialist 0.00% 0

Gifted Talented 0.00% 0





Q17 - What is your current primary teaching assignment? (Please check all that apply.)

Question

Early Childhood
Elementary
Math

Science

Social Studies
English

Foreign Language

Physical
Education/Health/Safety

Special Education
Instrumental/Vocal Music

Business

Family and Consumer
Sciences

Business Education
Agriculture Education
Gifted/Talented

Art

School Counselor
Library Media Specialist
Reading Specialist

Speech/Drama/Debate

PreK

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

66.67%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

Grade 1 -
3

100.00%

66.67%

20.00%

50.00%

20.00%

25.00%

0.00%

0.00%

33.33%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

100.00%

0.00%

0.00%

0.00%

0.00%

Grade 4 -
6

0.00%

50.00%

20.00%

25.00%

40.00%

25.00%

0.00%

0.00%

66.67%

50.00%

0.00%

0.00%

0.00%

0.00%

0.00%

50.00%

0.00%

0.00%

0.00%

0.00%

Grade 7 -
9

0.00%

16.67%

50.00%

25.00%

60.00%

50.00%

0.00%

100.00%

66.67%

100.00%

0.00%

100.00%

0.00%

0.00%

100.00%

0.00%

0.00%

0.00%

0.00%

0.00%

Grade 10 -
12

0.00%
0.00%
40.00%
25.00%
60.00%
0.00%

0.00%

100.00%

66.67%
100.00%

0.00%

0.00%

0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%

0.00%

Total





Q18 - In what additional area(s) are you certified? ( Please check all that apply.)

Answer % Count
Elementary Education 16.67% 2
Early Childhood 16.67% 2
Special Education 0.00% 0
Foreign Language 0.00% 0
Math 25.00% 3
Science 33.33% 4
English 8.33% 1
Social Studies 0.00% 0
Instrumental/Vocal Music 0.00% 0
Physical Education/Health/Safety 0.00% 0
Art 0.00% 0
Business Education 0.00% 0
Gifted Education 0.00% 0
Family and Consumer Sciences 0.00% 0
Speech/Drama/Debate 0.00% 0
Agriculture Education 0.00% 0
Library Media Specialist 0.00% 0
School Counselor 0.00% 0
Reading Specialist 0.00% 0

Agriculture Education 0.00% 0





Q19 - In which other roles do your currently participate?

Answer % Count
Team Leader 8.33% 1
Instructional Coach 8.33% 1
Mentor 8.33% 1
Student Organization Sponsor 75.00% 9

Coach 25.00% 3





Q20 - Do you teach in a Title | school?

Answer

Yes
No

Total

Field

Do you teach in a Title |
school?

Minimum

1.00

%

70.37%

29.63%

100%
Maximum = Mean Deviatisss Variance
2.00 1.30 0.46 0.21

Count

19

8

27

Count Bottom Top Box
Box

27 100.00% 100.00%





Q21 - Which of the following describes your school district?

Answer

Rural
Urban
Suburban

Total

Field Minimum

Which of the following
describes your school 1.00
district?

Maximum Mean

3.00

1.50

Std
Deviation

0.76

%

66.67%

16.67%

16.67%

100%

Variance

0.58

Count

20

30

Bottom
Count Top Box
Box

30 100.00% 100.00%





Q22 - From which institution did you receive recommendation for teacher certification?

(If you hold an alternative or emergency certificate please select the Oklahoma State

Department of Education.)

Answer

East Central University

Total

Field

From which institution did you
receive recommendation for
teacher certifica...

Minimum Maximum

3.00

3.00

%

100.00%

100%

Mean . .Std Variance Count
Deviation

3.00 0.00 0.00 30

Bottom
Box

100.00%

Count

30

30

Top
Box

0.00%





Q23 - Did you participate in any high school programs and/or classes that influenced your
decision to become a teacher?

Answer % Count
Yes 20.00% 6
No 80.00% 24
Total 100% 30
Field Minimum Maximum Mean DeviatiScE: Variance Count BOtt;;: Top Box

Did you participate in any
high school programs
and/or classes that
influen...

1.00 200 1.80 0.40 0.16 30 100.00% 100.00%





Q24 - If yes, please describe. i.e. Future Educators of America/Educators Rising, Teacher
Cadet, etc..

If yes, please describe. i.e. Future Educators of America/Educators Rising...

Pre-k Teachers assistant for an hour everyday.

ProStart

Concert, Marching, and Jazz Band Select Jazz Choir and High School Choral

| was in NHS and we participated in a teacher assistant day. | was able to shadow a kindergarten teacher for one day.
n/a

High school choir was the reason | got through school and wanted to succeed.





First Year Teacher Survey (2016).pdf


Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status
No Change / Not Applicable

3.7 Change in state program approval
No Change / Not Applicable

Section 4. Display of Annual Reporting Measures.
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)

Impact Measures (CAEP Standard 4) Outcome Measures

1. Impact on P-12 learning and development

(Component 4.1) 5. Graduation Rates (initial & advanced levels)

6. Ability of completers to meet licensing

2. Indicators of teaching effectiveness (certification) and any additional state

(Component 4.2) requirements; Title Il (initial & advanced
levels)

3. Satisfaction of employers and employment |7. Ability of completers to be hired in

milestones education positions for which they have

(Component 4.3 | A.4.1) prepared (initial & advanced levels)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

4. Satisfaction of completers
(Component 4.4 | A.4.2)

1

Link: |nttps:/sites.google.com/tigerapps.ecok.edu/ecuedprogramdata/home

Description of data
accessible via link:

|East Central University Program Information and Assessment Data

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. | 3. | 4. | 5. |6.|7. | 8.
Initial-Licensure Programs
Advanced-Level Programs -

Link: Ihttps://drive.google.com/fiIe/d/1k9uXtKOT0cheTHhngS_sTVM 1zIMI65/view?usp=sharing

Description of data
accessible via link:

[1.1 IRB Application

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. | 3. 4. | 5. |6.|7. | 8.
Initial-Licensure Programs O|O|0O/o|do o).
Advanced-Level Programs - OOogoOo|jalod

Link: |https://drive.googIe.com/open'?id=1WN5d6R_k7ifiHqupbbLBPsiAqu6qu

Description of data
accessible via link:

[1.2 IRB Letter Approval

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. | 3. | 4. | 5. |6.|7. | 8.




Initial-Licensure Programs .|

O
O
O
O
O

O
]

Advanced-Level Programs

Link: |nttps://drive.google.com/open?id=1a6IF3tbz4fu-tikbe6cKgqRagLXg4ohgp

Description of data
accessible via link: IL.3 PPAT Data

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. | 3. |4.|5. |6.|7. | 8.
Initial-Licensure Programs O0O|00|0|0|0
Advanced-Level Programs - O ogoOo|jalod

Link: Ihttps://drive.google.com/open?id:1hU02962f5JI63querxp-Pcboqu70f

Description of data

accessible via link: [2.1 Undergraduate- Student Teacher Evaluation Data

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. (2. | 3. | 4. |5 |6.|7. |8
Initial-Licensure Programs .4 O0O|0|0|d|a
Advanced-Level Programs - O0O|0|0|d|ad

Link: |nttps://drive.google.com/open?id=1gWLFs391YdeOzwal 3Caplj2tS2MRASRk

Description of data

accessible via link: [3.1 Employer Satisfaction Initial Candidates

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. | 3. |4.| 5. |6.|7. | 8.
Initial-Licensure Programs O d O|o|/a|o|nd
Advanced-Level Programs - O 0o|bo|jfol|d

Link: Ihttps://drive.googIe.com/open?idzqu4RpILkYWgUrIE6ngZN9VHI3vrwobs

Description of data

accessible via link: [4.1 Completer Satisfaction Initial Level

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. (2. | 3. | 4. |5 |6.|7. |8
Initial-Licensure Programs OO O O(0|0)0
Advanced-Level Programs - O0O|0|0O|d|ad

Link: |nttps://drive.google.com/open?id=1xG5FYs0cUupa6zlyOloxYXnWFcRD1Tg2

Description of data

accessible via link. 142 Completer Satisfaction Advanced Level

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.




o Level \ Annual Reporting Measure 1. /2. /3. |4 |5 |6.|7 |8
Initial-Licensure Programs OO0 O0o0|0|d|fO|nd
Advanced-Level Programs - O O0|0)0

Link: Ihttps://drive.google.com/open‘?id=1FSpj29j8Ji19F_TSnrtTYKIJhUWthqe

Description of data - =
accessible via link: 5.1 Graduation Rates Initial and Advanced Programs

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. (2. | 3. | 4. |5 |6.|7. |8
Initial-Licensure Programs OO Od| O O (0| O
Advanced-Level Programs - O | O O (0| O

—10

Link: |https://drive.google.com/open?id=1ZwPsqY8nddzITSdOEgD4cG68KIXSCHNS

Description of data
accessible via link:

5.2 Retention Rates Initial Programs

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. | 3. 4. | 5. |6.|7. | 8.
Initial-Licensure Programs O0O|0|0 OO0
Advanced-Level Programs - OOogoOo|jalod

11

Link: Ihttps://drive.google.com/open?idzlzCoIMj7orE2e4x9ijBm8FJinOVQ2_x

Description of data z
accessible via link: |6'1 Title 2 Reports

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. (2. | 3. | 4. |5 |6.|7. |8
Initial-Licensure Programs OOt 0|d O | O
Advanced-Level Programs - O(0O|0(n0O|0O|a

12

Link: |https:/drive.google.com/open?id=1F_QnRX8EcfJ7vHoZ4kyYbuy3T6yJ38ls

Description of data mr =
accessible via link: 7.1 Initial and Advanced Candidate Employment Data

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. | 3. 4. | 5. |6.|7. | 8.
Initial-Licensure Programs O0O|0|0O|d|ad O
Advanced-Level Programs - OO Od| O .|

13

Link: Ihttps://drive.googIe.com/open?id:1I23j3AXNnme6KvCOESm4SeN 1pOgmK7v

Description of data
accessible via link. 181 ECU Default Rate Report

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial




al V. ) Y i 8] 8]

Level \ Annual Reporting Measure 1. | 2. | 3. 4. | 5. |6.|7. | 8.
Initial-Licensure Programs O|Oogogo|o|d;d
Advanced-Level Programs - OOt 0|d

14

Link: |https://drive.google.com/open?id:1v8qu1YuBoH1HOpVJbSOv7e1_9Ku8305

Description of data
accessible via link:

IDefault Rate Summary Table

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. | 3. 4. | 5. | 6.7 | 8.
Initial-Licensure Programs OO0t |bo|b|d|n
Advanced-Level Programs - O 0|0 OO

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?
Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

Our final NCATE focused visit was in fall, 2015. Since then, we have revisited all evaluation instruments and aligned them to
CAEP, INTASC and SPA requirements. Meetings and input from school partners, students and education faculty resulted in
feedback that we addressed before all assessments and program changes went live in fall 2017. The link to our Program
Information, Assessments and Assessment Data has the current documents in use and data if data is available. While | feel that
our EPP is making great strides in transitioning to CAEP from NCATE, being a legacy institution greatly impacted the speed at
which we have been able to make this transition.

Measure 1: ECU will be gathering data on Impact on P-12 Learning and Development spring, 2018. The IRB indicates that we
have an approved research design and can proceed with the study (IRB letter approval 1.1; IRB application 1.2: Annual Reporting
Measure 1: Component 4.1). A table of data from our piloted Praxis Performance Assessment for Teachers (PPAT) has also been
loaded (PPAT data 1.3: Annual Reporting Measure 1: Component 4.1). Data from both cycles of evaluations indicate that Task 3
and Task 4 are areas that need further work: Designing Instruction for Student Learning (TASK 3) and Implementation and
Analyzing Instruction to Promote Learning (TASK 4). The learning curve was steep for this performance assessment and based on
these scores we have implemented many program changes which are delineated in Section 6. We will be analyzing data to
determine if the program changes result in an increase in PPAT scores. ECU will have data to compare PPAT scores prior to
program changes and after program changes have implemented beginning in fall, 2017.

Measure 2: ECU’s redesigned student teaching evaluation was implemented in fall, 2017 (2.1 Student Teacher Evaluation:
Component 4.2). This instrument can be found at the website under the tab Initial Assessments. We identified some areas of
weakness with the assessment instrument and data. For example, the numbers for students and cooperating teachers were less
than the university supervisors' "N" possibly skewing data. In addition, standards 4 and 5 were lumped together as one outcome.
Even though all cumulative averages were above 3.0 out of 4.0 or better than 80%, Standard 6 data points were the lowest for fall
2016 and spring 2017. This standard focuses on assessment in the classroom. The assessment instruments and process
improvements that we have made since then are delineated in Section 6. Fall 2017, new assessments were approved and used.
That data will be available for next year's report.

Measure 3: Satisfaction of employers and employment milestones are partially captured in the Annual First Year Teacher Survey
conducted by the Office of Educator Quality and Accountability in Oklahoma (OEQA) for initial candidates. Employment Milestones
are not yet collected and distributed to EPPs and this area is identified as a challenge in section 7 on transitions. For initial
graduates for two cycles of data available, administrators were overwhelming positive about the quality and performance of ECU's
completers. The data indicate that in 2015 95% of the responses were positive. In 2016 data indicate that 100% of the responses
were positive (3.1 Employer Satisfaction Initial Candidates: Component 4.3/A.4.1). For the advanced level, we are in the process
of collecting the data since the instruments had to be specific to each program and aligned.

Measure 4: Satisfaction of completers. Satisfaction of completers is also captured by the First Year Teacher Survey conducted by
(OEQA) for initial programs. The table includes data from the items we have used in this report (4.1 Completer Satisfaction Initial
Level: Component 4.4). Comprehensive tables are in construction that will include data from each item on the survey. In 2015
there were 31 questions and in 2016 there were 24 questions. The survey from OEQA has been revised and should be consistent
in the future. The specific question about program satisfaction was not asked in the 2015 survey but the 2016 survey indicated that
94% of the completers who responded either Somewhat Agreed, Agreed or Strongly Agreed. We are in the process of developing
a program completer survey for each program to be completed at the end of student teaching. This will be another measure to
support data we get from OEQA. Advanced level candidates complete a program satisfaction survey at the end of their programs.
One cycle of data is available which indicates that candidates are very satisfied with their program with an average of 4.6 out of 5.




he table disaggregates the satisfaction data by program (4.2 Completer Satisfaction Advanced Level: Component A.4.2).

easure 5: Graduation Rates. The tables uploaded for Graduation Rates include information from 2015-16 and 2016-17.

dmission to Teacher Education data and graduation rates of those who graduated during the time period do not indicate trends
5.1 Graduation Rates Initial and Advanced Programs). The university implemented a new Student Management system in 2015-
6 which allows us to get accurate information about our candidates' graduation rates. The retention rates are high for the
ducation department as the second uploaded document indicates (5.2 Retention Rates Initial Programs). Advanced candidate
etention rates are not yet available but the first cycle will be included in next year's report.

. The number of candidates who complete our programs has declined over the past three years as evidenced by the Title 2
eports. Last year we saw an indication of our numbers stabilizing which was positive but the numbers of candidates in the pipeline
ave decreased in the 2017-18 year not yet captured in Title 2 data (6.1 Title 2 Reports). Our recruitment and retention focus has
ntensified with the addition of a Director of the Math and Science Education Institute and outreach by education faculty and
ecruitment at high school events. The result of these efforts have not yet been captured in data. The state of Oklahoma just

assed a $6000.00 increase in teacher pay to be implemented over the next three years. This should also contribute to an increase
n enroliment. Those who complete the coursework in our programs are well prepared to complete certification requirements with
ne outlier, Early Childhood Education. These candidates are not passing their Oklahoma Subject Matter test. While the scores of
ur candidates are close to the scores of candidates across the state, a new Early Childhood Director has been named and
urriculum revisions are being made. Advanced level program data indicate that ECU had 132 completers who finished programs
nd successfully passed certification exams. We do not get data to show who finished programs at the advanced level but did not
ake or did not pass certification exams.

. ECU completers are hired in the state of Oklahoma without any difficulty. The nationwide teacher shortage is more critical in
klahoma. Our traditional candidates are hired for the next year prior to completing student teaching. The data table uploaded
ndicates that some of our candidates are staying in Oklahoma (7.1 Initial and Advanced Candidate Employment Data). While this
s encouraging the state of Oklahoma has issued over 1000 emergency certifications. The number of alternatively certified teachers
as also increased. While our completers are being hired, our attempts at tracking graduates who leave the state has been
nreliable and therefore, we are unable to get the statistics to determine how many of our candidates are teaching in field and how
any are teaching out of field and the percentage of our completers who actually do teach.

. The default rates provided are university rates (8.1 ECU Default Rate Report and 8.2 Default Rate Summary Table). ECU ranks
bove the nation in default rates by a percentage point. The average default rate for the latest 3 year cohort was 12.3. The national
efault rate was 11%. The EPP is working with Institutional Research Office to isolate the Education Completers to get more
pecific data on Education Candidates.

he changes that are being made to the EPP as a result of data analysis are summarized in detail in Section 6: Continuous
mprovement. The changes that have been made, especially in the area of technology and assessment have been widespread. We
ave the instruments in place now to ensure that we are gathering accurate data to make informed decisions concerning our EPP
t the initial and advanced levels. We have worked with students, education faculty and community partners to revise our program
ocuments and we share this information with all education faculty at an annual retreat, teachers and administrators at a bi-annual
ooperating teacher forum and with stakeholders through our website. All program changes have resulted from data that is
athered systematically so that data can drive the decisions that are made to ensure our candidates are ready for the P-12
lassroom with the knowledge, skills and dispositions needed to ensure student learning.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

NO7ANIS: Areas for Improvement related to Standard 2 cited as a result of the last CAEP review:

1. The unit lacks procedures to ensure fairness, accuracy, and consistency of assessment measures

used to evaluate candidate performance in field placements. (ADV)

The previous Institutional Report identified assessment measures in our field placements as being problematic. From that feedback
from NCATE, the Advanced Programs underwent dramatic changes. Prior to the previous institutional report, advanced programs
at ECU worked mostly as independent units within an EPP. While the undergraduate program received accreditation without any
AFI's, it was clear the advanced program assessment procedures needed to determine continuous improvement needed to be
redesigned. While the AFI focuses on our assessment measures used to evaluate candidate performance in field placements, the
changes in our evaluation instruments and processes were holistic and resulted in much more cohesive programs that have
reliable instruments used to make determinations about candidate mastery of the objectives of the field placements. The first
process implemented after appointing a Graduate Program Coordinator (3 credit hour reassigned time) was to standardize
admission processes which ensured that we admitted high quality candidates. Second, processes were implemented to gather field
placement data from all programs. Within this step was a comprehensive reevaluation of all field placement objectives and
assignments. At this point it was clear that program director turnover had greatly impacted the quality of the field placements or our
ability to capture necessary evidence. Each program director worked individually with the Graduate Program coordinator, NCATE
head, and assessment coordinator to align their field experience documents with Unit, NCATE, and SPA standards. The alignment
resulted in the development of assessment instruments that allowed the EPP to gather systematic data to determine whether our
candidates were meeting or exceeding standards. Now we are using valid and reliable instruments to assess field experiences.
/Assessment instruments were reviewed by education faculty, current students, and former students who had graduated from our
programs. Changes were made based on that feedback. The current instruments are completed by the supervisor at the placement
site and the university supervisor to evaluate candidate performance in all field experience placements. These evaluations are
reflected upon and uploaded into Chalk and Wire and then assessed using a rubric. Program Directors and the assessment




oordinator review this information each semester for any gaps that need to be addressed with program changes. This provides our
PP with multiple measures of our candidates' field experience effectiveness.
his alignment also led to the development of individual graduate program handbooks with expectations clearly stated for the
rogram, for field experiences, and for certification. All field experience data is collected and utilized for individual SPA reports. We
re in the process of moving this data point to each individual program's annual report. While some programs utilize this data for
he internal report required annually, not all program directors have used this as a data point. After the last SPA report submission,
t became clear that this data is a necessary piece to review annually for program improvement. Candidate Performance" during

heir practicum.

NeVNI=: Areas for Improvement related to Standard 4 cited as a result of the last CAEP review:

1. There is limited evidence that candidates participate in field experiences or clinical practice that
include students with exceptionalities and students from diverse ethnic/racial, linguistic, gender, (ADV)
and socioeconomic groups.

ast Central University is in the heart of south central Oklahoma. The traditional service area where most ECU advanced
andidates' practicums and field experiences occur have students with above state averages in ethnic minorities, low
ocioeconomic (as determined by free and reduced lunches), and exceptionalities (link). Program directors require advanced
andidates to upload practicum or field experience data into their electronic Chalk and Wire Portfolio. Credentials of the practicum
upervisor as well as location of the practicum and locations are tracked to determine that Advanced level candidates are receiving
iverse field experiences which ensure that candidates have the knowledge necessary to teach and impact diverse students in
iverse settings. Program directors provide a list of approved practicum or internship sites to the Assessment Coordinator for
eview. Additionally, the program director reviews the credentials of the practicum or internship supervisor to ensure that the
icensing area for which the advanced candidate is being prepared is an area the supervisor has had experience in and is
redentialed for. In addition to tracking practicum and internship placements and supervisor credentials, all advanced programs
ave implemented course assignments specifically to address diversity issues. The assignments and rubric scores are tracked in
he candidate program portfolios and data are reported in individual SPA reports. The changes in the advanced program that
esulted from the previous Institutional Report have worked to provide assurances that our advanced candidates are prepared to
ork with all students in a school setting. These changes include standardized processes to gather all field placement data
ncluding hours logged, credentials of supervising teachers, placement demographics, disposition data, and revised practicum and
nternship rubrics. Requiring candidates to complete electronic portfolios ensures continuity in our programs regardless of faculty
urnover. Maintaining a half time assessment coordinator ensures that unit data is collected yearly. Appointing a Graduate Program
oordinator has ensured that all application data (GPA, graduate writing exam, recommendation letters) are reviewed thoroughly
rior to candidates being admitted to our programs. Dispositions are evaluated throughout the programs: during entry into the
rogram, prior to practicums or internships, and at the end of practicums and internships. This continuous data collection enables
s to affirm that our candidates participate in field experiences that includes exceptionalities and students representing diverse
thnic/racial, linguistic, gender, and socioeconomic groups. If issues in the field experience occur, it has resulted in candidates
hoosing a different major or dropping our program but most candidates use the feedback as an opportunity for personal growth.

Section 6. Continuous Improvement

CAEP Standard 5
The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

o Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
e What innovations or changes did the EPP implement as a result of that review?
e How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

o What quality assurance system data did the provider review?
o What patterns across preparation programs (both strengths and weaknesses) did the provider identify?
e How did the provider use data/evidence for continuous improvement?




e How did the provider test innovations?

What specific examples show that changes and program modifications can be linked back to evidence/data?

e How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?

e How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their
candidates, and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

First year teacher survey data from the state of Oklahoma provided evidence from our first year teachers that while most of them
felt at least somewhat prepared for integrating technology throughout the curriculum, their confidence at the highest level of the
scale was the lowest across the instrument. In 2016 (for 2015 first year teachers) only 17% felt "very well prepared"” for integrating
technology and in 2017 (for 2016 first year teachers) only 23% felt "very well prepared”. This data along with changes in
technology standards at the state level as well as the new CAEP standards indicated that we needed to implement more
technology teaching strategies into our program. Our Administration was able to secure funding for a total remodel of our education
building. At the time we had five fully equipped Smart classrooms. After the remodel every classroom (13) was equipped with state
of the art teaching technology and improved wireless access. In the remodel, we were able to designate some space, and in doing
so received some additional private support, to create a Center for Innovation in Teaching and Learning. Through partnerships with
area schools we were able to link into classrooms with video equipment supplied by the public school and housed in our Center for
Innovation in Teaching and Learning. A private company donated $50,000 worth of Maker Space kits and provided free
professional development for education faculty at ECU as well as area schools. With a technology fee we have been able to
purchase 60 Chromebooks along with charging carts for student use as well as for professional development and whenever
needed by instructors. Two 3-D printers have been purchased for the Center for Innovation in Teaching and Learning as well.
/Another private donation of $350,000 allowed us to fund an Institute for Math and Science Education. A coordinator was hired in
the summer of 2017. The Institute utilizes the resources in the Center for Innovation in Teaching and Learning to provide
professional development for area teachers providing support for all teaching methods and professional education courses in the
implementation of STEM kits and technology, and for recruiting high quality candidates to our Math and Science Education
programs as well as our graduate programs.

In addition to the technology infrastructure improvements, the EPP at the initial level made changes to the professional education
sequence to ensure that our candidates were getting the much needed instruction to utilize technology in the classroom to improve
student learning. These program changes were approved spring of 2016 and went into effect fall of 2017:

1. Admission standard was raised to a 2.75 GPA.

2. A one hour technology course was added to the first block in the professional education sequence, EDUC 2631 Foundations of
Educational Technology;

3. The two hour existing technology course was moved to the third block in the professional education sequence, EDUC 4632
Educational Technology Integration Strategies.

4. WayFind was selected to independently evaluate candidate technology skills. These skills are based on the International Society
for Technology in Education.

5. Funds were identified to create a "Virtual Classroom" to simulate current teaching scenarios using Virtual Reality (VR)
technology. One classroom in the education building is used for this purpose.

6. WayFind was used to gather data on Current Student Teaching technology skills. That data will be compared to data on
candidates who started our program in fall of 2017 to determine if the new professional education course sequence resulted in
improved teaching technology skills.

7. The Professional Education Committee voted to include a candidate self evaluation on technology skills to triangulate data on
candidate technology skills. This instrument will be administered in spring of 2018 after being piloted in the fall of 2017.

8. Students are also required to purchase a laptop of Chromebook during block one of the professional education sequence. The
laptop or Chromebook is utilized in each technology course as well as throughout the methods courses.

/Advanced level programs have also focused on technology but their focus has been on the quality of course delivery as well as
utilizing technology for data gathering and analysis.

1. At the Advanced Level all program directors have gone through Quality Matters Training for On Line Courses. All program
directors have had at least one

course reviewed through external quality matters reviewers and are in the process of submitting additional courses.

2. Two advanced level programs have been approved by the State of Oklahoma and the Higher Learning Commission to be
delivered on line.

3. Chalk and Wire, as an electronic portfolio, is being used to gather unit and program level data for easy analysis and program
improvement.

The second area of tremendous growth has occurred in the area of assessment. These changes have occurred as a result of the
annual teacher education forum, first year teacher surveys, and field experience evaluations. ECU is similar to most institutions in
that Classroom Management is identified by all evaluation instruments as an area needing improvement. Candidates verbalize this
area as a concern on open ended comments on the first year teacher surveys as well as during their student teaching. In order to
address classroom management concerns, a holistic view of the education program was discussed by the Education Department
faculty which resulted in more thorough classroom management content integrated throughout the professional education program




and evaluations of that knowledge implemented in the first professional block and continuing on each block and into student
eaching. Addressing this need as well as ensuring focus on student learning, led to the implementation of the PPAT performance
ssessment, first as a pilot in fall of 2016 with full implementation fall of 2017. As we piloted the Praxis Performance Assessment
for Teachers, it became necessary to redesign the courses offered at each professional block (four) in order to scaffold the process
or our teacher candidates throughout the program. East Central University's EPP was the first in the state to fully implement the
PPAT as a required component of student teaching. While the state did not have a cut score, we did submit candidate PPATSs for
ational scoring. Even though the scores did reveal some areas of concern, an independent evaluation of the projects from two
ndividual teacher education faculty validated the evaluation process. The high scores on the PPAT national scores correlated to
igh scores on faculty evaluations of the project. Low scores from national scoring correlated to low scores by education faculty
evaluation. Data from both evaluations indicate that Task 3 and Task 4 are areas that need further work: Designing Instruction for
Student Learning and Implementation and Analyzing Instruction to Promote Learning. We will be analyzing data to determine if the
program changes result in an increase in PPAT scores. The following assessments and documents were updated in the spring of
2017 for initial programs:

. Field Experience | Evaluation

. Field Experience 2 Evaluation

. Field Experience 3 Evaluation

. Student Teaching Evaluation

. Disposition Evaluation

. Disposition Concern Reporting document

. All correspondence with public schools

8. Teacher Education Handbook

. Teacher Education Interview questions

t the Advanced level the following evaluations and documents were revised:

. Disposition Evaluation

. Disposition Alignment Table

. Dispositional Concern Reporting Document

. Mid-Program Self-Evaluation

. Final Program Director Evaluation

Tag the standard(s) or component(s) to which the data or changes apply.

1.1 Understanding of INTASC Standards

1.2 Use of research and evidence to measure students' progress
1.5 Model and apply technology standards

4.1 Completer impact on student growth and learning

A.1.1 Candidate Knowledge, Skills, and Professional Dispositions
A.5.3 Continuous Improvement

X.2 Technology

Upload data results or documentation of data-driven changes.

)
) 3.1_Employer_Satisfaction_Initial_Candidates.pdf

e

] 2.1_Undergraduate_Student_Teacher_Evaluation_Data.pdf

e

W First_Year_Teacher_Survey_(2016).pdf

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or service activities
during a CAEP Conference or in other CAEP Communications?

“rvyes U No

6.3 Optional Comments

Section 7: Transition

In the transition from legacy standards and principles to the CAEP standards, CAEP wishes to support a successful transition
to CAEP Accreditation. The EPP Annual Report offers an opportunity for rigorous and thoughtful reflection regarding progress
in demonstrating evidence toward CAEP Accreditation. To this end, CAEP asks for the following information so that CAEP can
identify areas of priority in providing guidance to EPPs.

7.1 Assess and identify gaps (if any) in the EPP’s evidence relating to the CAEP standards and the progress made on
addressing those gaps. This is an opportunity to share the EPP’s assessment of its evidence. It may help to use the Readiness
for Accreditation Self-Assessment Checklist, the CAEP Accreditation Handbook (for initial level programs), or the CAEP
Handbook: Guidance on Self-Study Reports for Accreditation at the Advanced Level.

If there are no identified gaps, click the box next to "No identified gaps" and proceed to question 7.2.
[l No identified gaps



If there are identified gaps, please summarize the gaps and any steps planned or taken toward the gap(s) to be fully
prepared by your CAEP site visit in the text box below and tag the standard or component to which the text applies.

Initial Level

Standard 4.1 is the most problematic standard for our initial program. The state of Oklahoma does not provide access to EPPs
candidates’ student standardized test scores. As a result, meeting this standard must come from research data derived from a
representative sample of our P-12 teachers. The research design and subsequent IRB has been approved by our institution and
the first cycle of data will be gathered spring of 2018. The design is a mixed method design utilizing qualitative methodology and
quantitative classroom student standardized test scores to provide two pieces of teaching effectiveness data. The state of
Oklahoma provides Teacher Leader Effectiveness (TLE) data on each of the completers who teach in Oklahoma. The research on
the representative sample in addition to the TLE data should provide the evidence needed to meet 4.1.

The direction for this standard has been a little unclear. In the Accreditation Manual under explanation for Standard 4.1 it states
that, “The CAEP Evidence Guide contains a section on options for measuring P-12 student learning in both pre-service and in-
service situations, and includes information pertaining to states that make various forms of value-added data in teacher evaluations
available to providers and those that do not.” However, the CAEP Evidence Guide does not mention pre-service teachers in 4.1.
Our EPP has piloted the EdTPA and The Praxis Performance Assessment for Teachers (PPAT) which we fully implemented in fall
of 2017. The state of Oklahoma has adopted the PPAT as a requirement for certification. This requirement will be implemented in
the state of Oklahoma for teacher certification. This is a comprehensive performance evaluation which requires our candidates,
during their student teaching semester, to gather video data on teaching performance as well as pre and post-test data on the P-12
students. Our candidates must submit this growth data and analysis to national scorers. This performance assessment ensures
that our candidates understand the complete learning cycle and can make decisions to truly impact student learning in P-12
settings.

5.4 The other area that is problematic for ECU is tracking all of our graduates. We do not have the resources to track all of our
initial and advanced students because many of them leave the state of Oklahoma for better teaching salaries. Oklahoma is 49th in
the nation in regard to teacher pay and every bordering state provides much better teacher salaries than Oklahoma offers.
Additionally, with the current system our EPP uses to recommend for teacher certification, we are unable to gather all the data
needed on the initial candidates to determine if they are teaching "in field" or "out of field". The system simply states "Teacher" in
the system. We are looking for more effective ways to track all of our graduates in a way that is systematic and accurate. These
issues for our initial programs are our most challenging.

4.3/4.1 is also an area we are concerned about. Employment milestones are not currently captured and we hope to add that to the
annual First Year Teaching Survey that all completers who teach in the state of Oklahoma complete as well as the administrators
of those teachers.

Advanced Level

5.4 Tracking our advanced level students outside of the state of Oklahoma is also a challenge especially since we have two fully
on-line programs. If candidates stay in the state of Oklahoma, their add-on certificate indicates what they are prepared for and what
they are teaching.

Our EPP falls under a planning year for our advanced program. Our last accreditation visit was fall of 2015. "Since Advanced
Program" is defined differently from NCATE, we have fewer programs that fall under the scope of advanced programs. However,
with the last visit we created a standardized enrollment process, created and validated our assessment system and instruments,
and required a Chalk and Wire portfolio from all candidates throughout their program. Our main challenge under NCATE involved
ensuring diverse experiences for our candidates since most are currently teaching and lack opportunities to do field experiences at
multiple sites. We implemented more curriculum in the form of case studies and then required multiple placements to ensure our
candidates saw challenges related to diversity and could then make decisions based on current best practices. Our challenges with
CAEP Standards have not yet surfaced since the actual planning phase is starting spring of 2018.

Tag the standard(s) or component(s) to which the text applies.

4.1 Completer impact on student growth and learning

4.3 Employer satisfaction

5.1 Effective quality assurance system that monitors progress using multiple measures
5.4 Measures of completer impact are analyzed, shared and used in decision-making
A.5.4 Continuous Improvement

7.2 | certify to the best of my knowledge that the EPP continues to meet legacy NCATE Standards or TEAC Quality Principles,
as applicable.
@ yves UNo

7.3 If no, please describe any changes that mean that the EPP does not continue to meet legacy NCATE Standards or TEAC
Quality Principles, as applicable.

Section 8: Preparer's Authorization



Preparer's authorization. By checking the box below, | indicate that | am authorized by the EPP to complete the 2018
EPP Annual Report.

I am authorized to complete this report.

Report Preparer's Information
Name: |[Brenda Sherbourne

Position: |Dean, College of Education and Psychology

Phone: [580 559-5350

E-mail: |bsherbrn@ecok.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy
Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

Monitor whether the EPP continues to meet the CAEP Standards between site visits.

Review and analyze stipulations and any AFls submitted with evidence that they were addressed.

Monitor reports of substantive changes.

Collect headcount completer data, including for distance learning programs.

Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

orLNE

CAEP accreditation staff conduct annual analysis of AFls and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may resulit.
Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site visit report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title Il decision, term, consumer information, or candidate performance (e.g.,
standardized test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

Acknowledge



